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 Drama Plan
Date Ratified:  30th April 2018


Signed:          _______________________

                      Fr. Richard Sheehy
                               Chairperson Board of Management
1. Introduction and Rationale
This plan has been drawn up in consultation and collaboration with staff in accordance with the drama curriculum. It was updated in April 2018. We aim through this plan, to set out our approaches to the teaching and learning of drama. The plan will provide a basis for teacher planning (both long-term and short term) and familiarise all teachers with the drama approaches and methodologies adopted at St. Brigid’s. 
2. Vision

This plan is a record of our agreement to teach a comprehensive drama curriculum and reflects the Primary Curriculum, 1999. 
Our school recognises that drama education is part of a balanced curriculum which aims to develop the whole spectrum of the child’s intelligence. As a Catholic school we seek to develop the child’s aesthetic, intellectual, emotional, creative and cultural development through engagement of positive drama experiences. Drama activities enable the child to make connections between the imaginative and real world, to organise and express ideas, feelings and experiences. It is our intention that our drama programme will promote strong communication and social skills and expand the children’s means of exploring the world they live in in a structured and enjoyable way.
3. Aims
We endorse the following aims of the 1999 Primary School Curriculum for drama.
· To enable the child to become drama literate
· To enable the child to create a permanent bridge between make-believe play and the art form of theatre

· To develop the child’s ability to enter physically, emotionally and intellectually into the drama world in order to promote questing, empowering and empathetic skills

· To enable the child to develop the social skills necessary to engage openly, honestly and playfully with others

· To enable the child to co-operate and communicate with others in solving problems in the drama and through the drama

· To enable the child to understand the structures and modes of drama and how they create links between play, thought and life

· To enable the child to acquire this knowledge of drama through the active exploration of themes drawn from life (past and present), whether they have their source in other curriculum areas or in general areas relevant to the child’s life

· To enable the child to begin the process of translating a knowledge of drama into the active exploration of life themes from drama literature, leading to the appreciation of world drama culture

· To form the criteria with which to evaluate the drama texts, written or performed, to which she is continually exposed
4. Objectives

When due account is taken of intrinsic abilities and varying circumstances, the drama curriculum should enable the child to:

· develop the ability to enter physically, mentally and emotionally into the fictional drama context and discover its possibilities through cooperation with others

· develop empathy with and understanding of others and the confidence needed to assume a role or character

· experience and create an atmosphere where ideas, feelings and experiences can be expressed, where conflict can be handled positively, and life situations explored openly and honestly

· develop personal adaptability, spontaneity, the ability to co-operate, verbal and non-verbal skills, and imagination and creativity, in order to ensure that the drama text reflects real life in a fresh and valid way

· develop the ability to decide what course is likely to lead to significant drama action

· develop the ability to steer the drama towards areas that are likely to lead, through whatever genre, to insights into the subject matter to be explored

· develop the ability to co-operate with others in solving, out of role, the problems that are presented in making the drama

· develop the ability to co-operate with others, in role, in keeping the drama alive, in creating context, and in exploring the problems that are presented in making the drama

· develop the ability to use drama to promote or express a view on a subject on which he/she may have strong views or feelings

· develop the ability to use drama to examine and explore unfamiliar material so as to reach an understanding of the patterns, meanings and concepts contained in it

· develop concern, curiosity and understanding of the increasingly sophisticated patterns that comprise drama content and of the increasingly refined insights that can flow from it

· use drama to explore actively the human aspect of all learning as a means of curricular integration

· become aware of subtexts, which manifest themselves involuntarily, in drama and in life

· begin to develop, through active story-making in drama, an appreciation of plot and theme so that these can form the basis of an understanding of drama literature and how it relates to text-making in a specific time and place

· begin to be able to discern the covert or overt messages in drama texts, ranging from advertising to Shakespeare, through becoming aware of how values and attitudes are woven into drama

· begin to develop the ability to assess critically the validity of the meanings hidden in drama texts and what can be learned from them.
5. Content/Curriculum Planning
(i) Strand and Strand Units

Drama has one strand at each class level:

· Drama to explore feelings, knowledge and ideas, leading to understanding.

The strand is divided into three strand units

· Exploring and making drama
· Reflecting on drama

· Co-operating and communicating in making drama

The content objectives at each level for each strand unit are detailed in the drama curriculum statement (pp.14-39). 
(ii) 
Elements of drama

Drama has a number of defining characteristics outlined below:
· belief

· role and character

· action

· place

· time

· tension

· significance

· genre

(iii) 
Prerequisites for making drama

The approach to drama in the curriculum involves children in a process of improvisation and exploration that leads to definable drama outcomes and learning outcomes. In order to make the process effective three prerequisites are necessary:
· content

· the fictional lens

· creating a safe environment

Content will supply the subject matter of the drama. This will be based on some aspect of life, on the child’s experience or on the content of some other curriculum area.

By using the fictional lens the teacher can look at the content through the medium of a story and frame it as a dramatic fiction. He/she can then suggest that the children improvise an enactment in which they engage with characters who find themselves in the particular dilemma, location or situation suggested by the action.

In order to increase children’s confidence, allay their fears and dissipate their inhibitions they must be allowed to make the drama in a safe environment, where what they do is valued and validated by other children and by the teacher.
(iv)  Timetabling
 The Primary School Curriculum suggests a weekly time allowance for drama as follows:

Junior/Senior Infants – 50 minutes

1st- 6th Class – 1 hour

This time allocation may be broken down at the discretion of the individual teacher. Teachers may also choose to block times for drama at particular times of the year. Teachers should ensure that pupils withdrawn from class for additional support are included for as much of the drama programme as possible.  Discretionary time may occasionally be used to support the drama curriculum.
(v)   Whole School Approach

· All classes have adopted the ‘Step by Step Educational Drama’ programme. An overview can be seen in Appendix 1. This programme involves a drama exploration using a specific theme over 5-6 sessions. Each class level will explore their relevant scheme at a time of year chosen by individual teachers. Each teacher has a copy of the scheme relevant to their class along with an overview of how the strand units are explored through the scheme. 
· Classes are encouraged to perform their work in drama for the whole school or other classes. This may involve a particular group or class displaying something they have been working on in class e.g. dráma as Gaeilge, reader’s theatre performances, values performances, class plays. Classes may also put on performances at Christmas (nativity or other themed plays) or at other times of the year.
·  Every two years since 2004 the 5th and 5th classes have been involved in a musical or variety show and this is performed for the whole school and parents
6. Approaches and Methodologies
Belief is central to all drama and should be characterised by a willingness to believe in the drama itself, sincerity in playing roles and characters, a willingness to accept the fictional consequences of drama and a willingness to explore. 
Content or the theme for drama will be chosen for a variety of reasons. The teacher may wish to examine some important facet of life experience, to explore a relevant issue, to enhance learning experiences in some other curriculum area, to explore aspects of life from the past, present or a possible future and to use drama to enhance and support our values programme in St. Brigid’s.

Teachers will carefully select a fictional lens for their chosen theme/content. A character or story may be used that the children will easily identify with, whose context will allow for the realisation of the content to be explored. 
Stimuli including the following are sometimes used as starting points in our school for the creation of a drama- story, poem, values cards/labels, pictures, photographs, objects, paintings, videos.
In our school we recognise the usefulness of drama strategies. Below is a table showing some suitable strategies for the class level. This is not an exhaustive list. Teachers have the freedom to introduce other strategies that they might find useful for their own particular class or for a particular dramatic context. 
	Class Level
	Suggested Strategies

	Junior & Senior Infants
	Defining the Space, Still Images, Teacher in Role, Mimed Narration, Whole Group improvisation, Hot seating.

	1st & 2nd Classes
	Defining the Space, Mimed Narration, Teacher in Role, Whole Group Improvisation, Still Images, Thought Tracking, Paired Improvisation, Improvisation in threes, Hot seating

	3rd & 4th Classes
	Defining the Space, Teacher in Role, Mimed Narration, Still Images, Thought Tracking, Improvisation in Pairs, Briefing, Conscience Alley, Whole Group Improvisation, Small Group Improvisation, Ritual, Flashback/flash forward

	5th & 6th Classes
	Defining the Space, Teacher in Role, Mimed Narration, Still Images, Thought Tracking, Improvisation in Pairs, Briefing, Conscience Alley, Whole Group Improvisation, Small Group Improvisation, Hot seating, Ritual, Flashback/flash forward,


An explanation of specific drama strategies is contained in Appendix 2.
The safe environment is important for effective drama work to take place. In our school classes may develop/adopt a drama contract to ensure success and enjoyment for all. To build confidence and further embed the safe environment, classes may play appropriate warm up games to develop various skills necessary for their drama activity. 
We see reflection as being of vital importance to the drama process. We will strive to ensure that reflection takes place at appropriate points in the drama experience. We will also try to use a balance of methods of reflection including discussion, writing, listening, doing, questioning and creating.
7. Catering for Individual Needs
It is our policy that all children participate fully in drama activities and we are cognisant of the role drama can play in the harmonious development of each and every child. Drama provides opportunities for all children including those with special educational needs to experience success and reach their own individual potential. Drama activities will be differentiated to cater for the needs of all children. This may be done by grouping of children, by task or by support. The teacher can also provide opportunities for different methods of reflection depending on needs or abilities in a particular grouping (e.g. discussion, pictorial, written). 
The strand unit ‘Co-operating and communicating in making drama’ provides learning opportunities that are crucial to children with special or specific needs. It can contribute to the child’s language development in extending vocabulary and expressive ability. The physical dimension of drama will also assist non-verbal expression. 

Because drama is a co-operative activity, it provides a valuable experience in turn-taking and in working with others to achieve particular goals. It provides an opportunity in a safe environment for all children to deal with questions of choice and conflict in a fictional context. Above all, because it gives such scope for self-expression and reflection, the contribution drama can make to a child’s self-esteem cannot be overestimated.
8. Linkage and Integration
Linkage is inherent to the drama process and occurs naturally throughout the 3 strand units. Each lesson will usually include exploration, reflection, co-operation and communication.

Teachers are encouraged to integrate drama with other subjects in a way that complements curriculum aims and objectives in both subjects. Integration is encouraged where it is natural and where children’s learning can be maximised. 

Sample areas and methods for integration used throughout the school include: 

	English
	Exploring and making drama using stories and poems, Readers Theatre scripts, Oral language games and improvisations, Working with play scripts and writing own scripts, drama group as part of reading carousel, freeze frame scene from a story and questions characters’ feelings etc., scenario cards for role play, building drama around children’s own creative writing


	Gaeilge
	Ag déanamh agallaimh agus drámaí beaga bunaithe ar na téamaí sa Ghaeilge nó ar scéaltaí sa Ghaeilge mar shampla Cinnín Óir agus na Trí Bhéar


	Aistear
	Children engage in role play based on the theme of the month e.g. Doctor’s surgery, clothes shop


	Religion
	Nativity plays, drama based on story/scripture



	History
	Hot seating characters from history, Stories, myths and legends used as basis for exploring and making drama, 

	Music
	Express feelings created by music in a dramatic way, music as an aid/soundtrack to drama or as part of a play

	Art
	A strategy for reflection on drama, Use of pictures as a stimulus for drama


	Values

Programme
	Creating values role plays/drama in groups, record and watch back for reflection or assessment (2 stars and a wish), values improvisations-guess the value, create dramatic scenes based on instruction cards given by teacher e.g. each scene is based on a human value and audience must guess the value being portrayed. Thought tracking, hot seating, freeze frame and conscience alley can all be used effectively in values based drama. 

	Geography
	Exploring other countries and cultures through drama. Teacher in role can present a character from a particular place and examine an issue from their perspective.


	SPHE
	Drama encourages team work, co-operation, empathy, respect for others and their personal space etc., Group negotiation and discussion helps to encourage such key skills as listening, working cooperatively and learning to respect one another’s similarities and differences.


9.  Assessment 
Teachers should approach assessment in drama by referring to the curriculum statement p.43-44 and examine children’s engagement in terms of the three strand units:
· Exploring and making drama – the extent to which the child enters into a role or character and develops it in the context of the action

· Reflecting on drama – the extent to which they use reflection to create alternative courses for the action or the quality of the insights they gain from the drama experience

· Co-operating and communicating in making drama – the child’s ability to contribute to the shaping of the drama, both in discussion about it and as the action takes place
Teacher observation will be central to assessment in drama and is most effective in relation to children’s engagement with drama. It involves the informal monitoring of children’s progress as the drama takes place. Much of this observation is concerned with detailed and immediate drama activity and is unrecorded. 
Notetaking may also be used to take account of progress and inform the teachers planning in the short-term and long-term.

Other forms of assessment may include teacher-designed tasks and tests in the course of the drama activity, recordings of children’s work and occasionally performances for class or school. Peer assessment may take place through feedback on performances for the class (2 stars and a wish etc.).
Work covered in drama is recorded as part of every teacher’s cuntas míosúil, a copy of which is furnished to the principal at the end of every month. 
10.  Equality of Participation and Access

· All children will have equal access to our drama curriculum. Provision for children with physical or other difficulties will be made so that they can access the drama curriculum

· Children whose first language is not English will be supported in accessing the drama curriculum.
11. Resources
· Drama resources including books and scripts are kept in the staff library in the staffroom (See Appendix 3 for full list).
· A list of websites that support the effective teaching of the drama programme is attached. (See Appendix 3).
· Costumes including nativity costumes and some props are kept in the presses upstairs. 
12. Health and Safety

As with all curricular areas, the drama curriculum will maintain due care to our schools Health and Safety Policy.

Care and attention will be given to the following:

· Hidden dangers and possible obstructions if children are moving around the classroom

· Ventilation of the classrooms

· Amount of space for children to sit or stand when engaged in drama work

· Particular care will be needed when children are setting up the drama space.

The hall may be available for use for drama where necessary or where the teacher deems the classroom unsuitable for a particular lesson/activity.
13. Policies
The following policies support drama and were drawn up in consultation with staff/parents/guardians and the Board of Management:
· Assessment and Recording Policy

· SPHE Plan

· Health and Safety Statement
14. Individual Teachers’ Planning and Reporting
· Teachers are encouraged to refer to this whole school plan and the curriculum documents for drama when they are drawing up their long and short term plans.

· The elements of drama and effective strategies should be carefully considered in the short term planning of drama.

· Drama is often integrated with or drama lessons may be based on work or themes taking place in other subjects. It is also planned for and taught as part of Aistear in the infant classes. Drama is often used in many classes to support our values programme here in St. Brigid’s. (See integration section for further examples and information).
· All teachers use the ‘Step by Step’ programme relevant to their class level in their planning of drama during the year at a time chosen by individual teachers. See Appendix 1. 
· Parents are informed of children’s progress in drama at annual parent teacher meetings and in end of year reports.

· Work covered in drama is recorded as part of every teacher’s cuntas míosúil, a copy of which is furnished to the principal at the end of every month. 
15. Community Links and Parental Involvement
· Children from various classes are sometimes invited to the local secondary school to watch performances of musicals or plays. Classes on occasion also visit Marian House in the Holy Faith Convent to perform short performances for the residents.
· A company providing theatre-in-education visits the school on occasion to perform for the children (M&M Theatrical Productions).

· Younger classes often visit the Lambert Puppet Theatre on school tour.
· Our 5th and 6th classes have been involved in musical productions or variety shows every two years since 2004 which are performed in the parish hall. 

· Classes often perform plays for their parents at Christmas and other times of the year. 
· Parents are kept informed and involved in plays or dramatic performances through the school’s website, twitter account and monthly newsletters. Recordings and videos are uploaded on the news blog on our school website.
16. Staff Development
· Teachers will have access to reference books, resource materials and websites focused on the teaching of drama. 
· Teachers will be advised of any opportunities for further professional development in drama in order to enhance their understanding and teaching of the subject. They will upskill other staff in what they have learned by sharing the expertise acquired, during staff meetings.
17. Roles and Responsibilities

· It is the responsibility of the BOM to ratify the plan and support its implementation

· Parents play an important role in familiarising themselves with the school plan, as well as supporting the teaching of drama through attending school events

· It is the responsibility of the principal to oversee the implementation of the plan and support staff in the teaching of drama

· Teachers have a responsibility for implementing the drama curriculum in their own classes and planning accordingly
· A member of the I.S.M team has responsibility for the development and organisation of drama within the school
· Other staff should be aware of the content of this plan
18. Review and Ratification
This plan was reviewed in April 2018, informed by the views of the staff and was ratified on April 30th 2018. The BOM will monitor its implementation and will review it again on or before April 2020, or as the need arises. The review will be coordinated by the AP with responsibility for drama.
Appendix 1
Schemes taken from the ‘Step by Step Educational Drama’ programme (Joanna Parkes and Sarah Fitzgibbon).
To be taught at any stage during each year that is suitable for the class teacher.

	Class level
	Title of Lessons
	Links and Integration

	Junior Infants
	Ferdie the Frog 
	SPHE, caring for others, making friends, The world around me, seasons and nature

	Senior Infants
	The Seasons’ Wizard
	The world around me, seasons, conflict resolution, SPHE

	1st Class
	The King of the Sea
	SPHE, pollution, the world around me, science, flotation

	2nd Class
	The Grumpy Old Man
	SPHE, storytelling, the world around me, the seasons, conflict resolution

	3rd Class
	Samir’s Life in Ancient Egypt
	History, SPHE, Geography, myself and the wider world, maths, bartering, early money

	4th Class
	Mystery at the Monastery
	History and Religion

	5th Class
	What’s Wrong With Sam
	SPHE, dealing with anger and, change, bullying

	6th Class
	Your Country Needs You
	History, Second World War, changing role of women, Geography, English and creative writing


Appendix 2 - Drama Strategies and Conventions

Drama games
Many drama games are useful in helping to establish trust, confidence and a sense of playfulness, and some are used to help the children experience some aspect of the drama.
Games can promote the social integration of the class.  These games can be useful as a warm-up activity at the start of our drama lessons. 
Lots of useful games available on www.dramaresource.com
Still image and montage
Groups compose a still picture to illustrate an idea or capture a moment. In montage such an image is set against a contrasting image or a contrasting soundscape so as to question the content of the still picture (for example, a still picture of emigrants with a sound-track of sounds from home).

This strategy can help greatly in reflection and in slowing down the drama but if overused can lead to talk about drama rather than action.

Hot-seating
A character sits in the centre while the others ask questions about his/her life and he/she answers as the character. As a variation the others can also sometimes ask the questions as their own characters.

Hot-seating can help to clarify aspects of character for all concerned, but it has limited usefulness in primary school drama.

Thought-tracking
Some of the class do actions silently or make still images while the others speak their thoughts aloud about them, either simultaneously or individually.

This can be useful for reflection on the meaning of particular significant moments but should not be used as a substitute for entering into the drama.

Sound-tracking
Some of the class do actions silently or make stills while the others make the sound-track to go along with them. 

This strategy is useful in situations where the teacher is working towards a loosening of control but unsure about how far to go. It is also a useful substitute for ‘showing’ a particular section of small-group work. However, if overused it can lead to intellectual rather than physical drama, to staying outside the drama rather than entering playfully into it.
Voices in the head
At a moment of choice for a particular character others in the group articulate the conflicting voices the character can hear in his/her head. This can lead to reflecting on the meaning of a moment for a character. It should not be used as a substitute for putting the characters in situations where such considerations are articulated spontaneously as part of the action.

Briefing

A suggestion or instruction given to one character, of which the other characters may or may not be aware, which has the purpose of giving a new direction to the drama.

Framing

The process through which a fiction is transformed into directions and suggestions for an enactment. (It is through this process that the drama text is distanced sufficiently from the children to be safe but remains close enough to be explored effectively.)

Improvisation

The spontaneous dramatic enactment of a fiction.

Teacher in role

The teacher taking a role in the drama and moulding it from within.

Mimed Narration

Story teller reads a narrative directly to audience while rest of cast move forward in turns to create the characters.

Defining the Space

The area that is available for children to move around in. Use of space and movement within the space must be planned keeping health and safety issues in mind at all times.

Conscience Alley/ Thought Tunnel

Used when a character is faced with a decision. The class forms two lines facing each other. One person (Usually the teacher) takes on the role of that character as each member of the group speaks their advice. It can be organised so that those on one side give opposing advice to those on the other. When the character reaches the end of the tunnel he/ she makes the decision.

Flashback/Flash forward

Chronological sequence of events is interrupted by putting in a past or future event.

There are many more strategies and conventions that are used in the drama. Their common advantage is that they allow creativity within a controlled situation. However, they should be used with selectivity and discrimination. By overusing them the teacher can keep for himself/herself too much control of the children’s creative impulses, and process drama is thereby reduced to a series of drama strategies rather than the lifelike ebb and flow of productive dramatic action
Appendix 3 - Resources
	Drama Resource Books (Staffroom library)

Drama in Primary Schools (Tom Stabler)

Discovering Drama (Paula Murphy and Margaret O’Keefe)

Beginning Drama 4-11 (Joe Winston and Miles Tandy)

Drama and Short Plays (Compiled by Alan Brown, Scholastic Collections)

Roald Dahl The BFG Plays for Children (Adapted by David Wood)

100+ Ideas for Drama (Anna Scher and Charles Verral)

The Teaching of Drama in the Primary School (Brian Woodland)

Bright Ideas Drama and Role Play Ages 5-11 (Scholastic, Nichola Rees)

Telling Tales A and B, Practical Drama Activities Based on Stories from Around the World (Susan Battye)

Introducing Drama (Karen Fletcher)

The Drama Ideas Bank  (Mary Brooks)
Drama games for kids (Beat by Beat Press). Photocopied in blue folder
Step by Step Educational Drama  (Joanna Parkes and Sarah Fitzgibbon)

	· Drama lessons for each level from Step by Step programme along with overview and resources in display folders in each classroom** 

	Useful Websites

· www.dramaresource.com  ( drama games and other resources)
· www.edgyproductions.com
· www.magicparrot.co.uk
· www.scoilnet.ie
· www.twinkl.com
· www.readerstheater.com
· www.seomraranga.com   (Drama/role play scenario cards)
· www.bbbpress.com/dramagames/

	Other
· Props and costumes including nativity play costumes are stored in presses upstairs.
· Aistear resources and dress up boxes are kept in infant classrooms.
· Speaker and microphones for performances are kept in strong room and office respectively.
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